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Jewish action for a just world

Tzedek’s programmes are founded
on the principle that we have a
responsibility to support our fellows
to fulfil their lives, listening to their
needs and supporting them to help
themselves. Tzedek is driven by the
Jewish values of:

APTY Tzedaka (justice, charity)
sharing our wealth to make a more
just world.

oY Ppon Tikkun Olam (healing,
repairing the world) addressing
ourselves towards overcoming
injustices and inequalities in the world.

D198 YN Betzelem Elokim (in
the image of God) recognising that
all human beings are created equal
and deserving of equal respect.

mamw Shutafut (partnership)
recognising the expertise that those
in the majority world have and can
share with us.

YW 1937 Darchei Shalom (the
ways of peace) fostering peace and
pleasant relationships between
Jews and non-Jews.

‘N WP Kiddush Hashem
(sanctification of God’s name)
acting in a way that brings credit to
God and the Jewish tradition.
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Teachers

Thank you for choosing to use Tzedek’s Jewish
Global Citizenship Resource. This pack has been
developed so that it requires minimal preparation
on your part, but maximum participation from
your students.

The aim of this pack is to:

Provide pupils with an opportunity to explore the links between
the Pesach theme of liberation and the importance of human,
and children’s, rights. Pupils further explore the values that
underpin these rights, as well as the responsibility inherent in
every right.

Tzedek Jewish Global Citizenship Project

How to use this pack

1. Teachers are encouraged to carefully read the section
entitled ‘Background Information for Teachers,’ and where
possible, consult the suggested websites.

2. This pack can either be used in its entirety, or teachers can
select certain themes to explore. Classroom activities can
also be used as stand-alone activities if time is short.

3. Teachers may also choose to facilitate chevruta activities only*.

4. If this pack is used in its entirety, we recommend following the
themes and classroom activities in order.

5. Activities in this pack are cross-curricular and can be
facilitated through a number of different subjects. They do
however lend themselves well to Jewish Studies (Limmudei
Kodesh), PSHE&Citizenship and Geography.

6. Each theme includes activities which can be used for
formative assessment and that will allow pupils to reflect,
and teachers to assess, what learning has taken place.
Homework activities are also included.

7. Extensions are highlighted for some activities should you wish
to delve even deeper into the theme with your pupils.

8. Suggested timings are given for each activity; however they
can be made longer or shorter if neccessary.

9. International Children’s Day is on 20 November and Human
Rights Day takes place annually on 10 December, providing an
additional opportunity to explore children’s rights.

7Z ek KS3&4

Feedback




(e
Q
)

©

=

—

o
—
=

(@)
+—J

>

(b}
ha

Pesach and Children’s Rights 717'n ni*211 noo

Key to Information

The key below shows how each section of this education
resource is colour-coded for easier navigation.

_ Teacher Information Section
_ Assembly ldeas
_ Classroom Activities

_ Resources Section

Resources are highlighted in this colour
throughout the information pack,

with thumbnails and page numbers linking
to the relevant resource pages

_ Evaluation Forms

Tzedek Jewish Global Citizenship Project

Throughout this education resource you will find links to further
resources. See below for the key to the information links.

@ Useful website link

Quotation

Return to thumbnail (interactive)

5e
Q Question
©
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Background Information for Teachers

Human Rights - Children’s Rights
A Jewish Textual Perspective

Human rights can be defined as the basic moral entitlement
and freedoms that belong to every person in the world?. They
are things that are absolutely necessary to live a dignified and
secure lifed. As such, human rights are a core Jewish value. In
the first chapter of Genesis we are told that:

- IMIX X202 0'P78 0Y7¥3 in7¥3 DTRDTNX D77 XD

G-d created man in His image, in the image of G-d
He created him...
(Genesis, 1:27)

Tzedek Jewish Global Citizenship Project

As an ethical monotheistic system, Jewish law upholds the
principles of ninan Tiad (Kavod habriot - respect for all
creations) and of dealing justly with every person.

QB ~OTIN 7TY 7Y

Justice, Justice, you shall pursue...
(Deuteronomy, 16:20)

According to most interpretations, the repetition of the word
justice’ shows that “the pursuit of justice must also be pursued
with justice*”. In other words, both the means and the end
need to be just.

The equal value of human lives is further reinforced in the
Mishna:

2NN 174 2790 ,0TX 1120 NNX W9) TANND 7Y
DTN 121 NNKX W) 0'PNN 721 K70 D7iY TAR 1780
N'TM 0%iy 07 1982 21N0 17V N'72yn

Whoever destroys one life, it as if he has destroyed the
whole world, and whoever saves one life, it as if he
saves the world.

(Mishna Sanhedrin, 4:5)

Finally, the Ethics of the Fathers instruct us that:

&) 1792 27y 2120 1020 T e

Other people’s dignity should be as precious to you as
your own.
(Pirke Avot, 2:15)

continues on page 07
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Background Information for Teachers - Pesach

Pesach

At Pesach we remember our oppression in Egypt and our
liberation from slavery. However, Pesach is not intended to be
an historical commemoration. In the Haggadah we read that:

QB DYAN RY¥! KN 17K INYY DX NIKD7 DTX 20 T 792

In every generation we are commanded to view ourselves as
if each one of us was personally brought forth out of Egypt.
(Mishna Pesachim, 10:5 and the Pesach Haggadah)

The seder service and rituals aim to remind us of the feeling

of being a slave. We eat the bitterness of the maror (bitter
herbs) and eat matza, which is called the “bread of poverty and
liberation” in order to have a small taste of the experience of
suffering and liberation.

@ [iT9NQ 2 IV DN NixN 17Y770KA 0'N! NYIY...
YINA IDKRY DI"NN IITH (Y07 DIXA YIXD DRY!
2N M 7> 0xn

Seven days you shall eat matzah with it—the bread of
affliction—because you hastily left the land of Egypt;
so that you remember the day you left the land of
Egypt all the days of your life.

(Devarim, 16:1-3 )

In addition, we are repeatedly told in the Torah:

&9 120 Y91 N DRYT! DX YR7N X7 13
DIXN YIXA DN DA

You shall not oppress the stranger, for you know the
feelings of a stranger, having yourself been strangers

in the land of Egypt.
(Exodus, 23:9)

Tzedek Jewish Global Citizenship Project

Pesach is therefore an appropriate time to address the issue
of exploitation, where both adults and children experience
conditions that are very similar to slavery. In fact, according to:

@ www.stopthetraffik.org

there are more ‘slaves’ now than there were during the trans-
Atlantic slave trade and, according to the texts above, we are
not allowed to ignore their plight.

Rights and Responsibilities

Pesach is intrinsically linked to the Revelation at Sinai where
the Jewish people received the Torah (celebrated on Shavuot).
The freedom gained at the Exodus, so-called ‘freedom from’ -
from slavery and oppression, can only be fully realised within

a legal system that enforces justice for all, or ‘freedom to’ - to
pursue a good life both personally and communally. The latter
can be articulated in rights enshrined in the United Nations
Convention of the Rights of the Child (UNCRC), which are
clearly linked with responsibilities (see below).

Relationship between Parent and Child
Jewish law views the relationship between parents and children

as consisting of various rights and responsibilities. On the one
hand, children are commanded to respect their parents:

QB HOIN! (VN7 JONTINI NN T22
NTRD W

Honour your father and your mother, that you
may live a long life on the land...
(Exodus, 20:12)

continues on page 08
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Teach a young person according to their own way and
even when they are old, they will not turn away from it.
The father is under obligation with respect to his son: (Proverbs, 22:6)

to circumcise him, to redeem him, to teach him the
Torah, to help find a bride for him, to teach him a
trade, according to some, also to teach him to swim.

Pesach and Children’s Rights 717'n ni*211 noo A,
3 7Z&dek KS3&4
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=8 Background Information for Teachers - Pesach
=3
] At the same time, parents’ duties to their children are Respecting a child’s individual character is an essential part of
5 extensively discussed in the Oral Torah: the Jewish approach to education:
@)
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(Talmud Bavli Kiddushin, 29a) Children at the Seder® Meal
Children are seen as a blessing from G-d: @ M XN l'g'_[y:_’. X KTN ;02T N 27 NIn "ax
207" NN YA K7 MK R K7 [TV 07 MR
&9 1920 19 VY 012 N NN M0 NINYI AN 070 ML 12 N7 MK
Children are the heritage of G-d, the fruit of the Once the young pupil, Abaye, was invited to the Seder
womb is G-d’s reward. of his teacher, Rabbah. While still at the beginning of
(Psalm, 127:3) the Seder, Rabbah ordered the servants to clear the
dishes from the table. Amazed, Abaye asked, “Why are
you removing the Seder plate before we have eaten?”
Educating one’s children is considered an integral part of Rabbah exclaimed, “Your question has served the same
Jewish life: function as the usual four questions of Mah Nishtanah®.
Let’s dispense with those set questions and proceed
&; 727 DAYl directly to the telling of the story.

(Talmud Pesahim, 115b)

Teach them thoroughly to your children...
(Deuteronomy, 6:7)

(also part of the Shema in the Jewish prayer book)
continues on page 09
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Background Information for Teachers - Pesach

We are reminded of the importance of children, their learning
and development, through the efforts that are made to arouse
their interest and curiosity at the seder table. In fact, the
entire Haggadah’ can be viewed as a response to the four
questions (referred to as the Mah Nishtana after the first

line of the questions in Hebrew) that are traditionally asked
by children:

&8

N7 7210 N1 N7 MR N

N¥N 72 NI N0 DY YN 21K DX Ni7I0 DY

R AT N7 N WY IR DX N7 DAY

DNY9 MY NTD 1770 NNX DYD 47'9K 7200 0K 'R Ni7I0 22y
200 072 DD D770 200 ¥ [QYI 2[RI DX NI DAY

Why is this night different from all other nights? On

all other nights during the year we eat either bread or
matzah, but on this night we eat only matzah? On all
other nights we eat all kinds of herbs, but on this night
we eat only bitter herbs? On all other nights we do

not dip our herbs even once, but on this night we dip
them twice? On all other nights we eat either sitting or
reclining, but on this night we eat in a reclining position?
(Mah Nishtana, from the Pesach Haggadah)

The Haggadah includes a section about the importance of
explaining the meaning of liberation to children in a way that
they can understand and relate to. Referring to four character
types of children (one wise, one wicked/rebellious, one simple
and one unable to ask) the Haggadah contains a question and
appropriate answer for each. Whether the four types are to be
taken literally, or whether they are a metaphor for the diversity
in each individual, the principle of teaching a child according to
their own way is again alluded to.

Tzedek Jewish Global Citizenship Project

There is no doubt that children take centre stage at the
seder. Even the quiet ones need to be encouraged to
actively participate:

D2 927 AN KA 7 NNO DK 7IKY7 VT Kl
&’ DOYAN TIRYD 7 ‘N QY A HIY2 KT XD

As for the one who does not know how to ask, you must
begin the conversation for that one, as it is said, You
shall tell your child on that day, ‘It is because of this
that God did for me when | left Egypt’

(Exodus, 13:8 and the Pesach Haggadah)

Apart from the right to learn and participate, Pesach is also a
time when everyone at the seder table reclines in the manner
of royalty: as free individuals we show that we are in charge of
our own time and therefore have the right to rest and leisure.

i7 4NN 71 20'W TY 70K' N7 7MWY Y 1791
HNNAN [ 479K1 " 7¢ Nioid Ny2axn

&; JUNARY TV DTX 728" X7 ,nN1AY7 1IN0 0'NOD 1Y

When the eve of Pesach comes close to the afternoon
(mincha) service, one may not eat until it is dark. Even
a poor person in Israel may not eat until he or she
reclines and is given no less than four cups of wine,
even though he or she is fed through tzedakah.
(Mishna Pesachim, 10:1)

continues on page 10
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7 “The telling” - name given to the book
used as a guide for the Pesach seder.
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Background Information for Teachers - Human Rights

What are Human Rights?®

Human rights are what no-one can take away from you
Rene Cassin, a principal drafter of the Universal
Declaration of Human Rights, 1948

As mentioned above, human rights are the basic moral
entitlement and freedoms that belong to every person in the
world®. They are considered to be absolutely necessary to live
a dignified and secure life!®. Human rights are underpinned by
a set of common values, including fairness, respect, equality,
dignity and autonomy*. Human rights declarations and laws are
the starting point for making these values real in people’s lives.

The modern concept of human rights emerged in the 20th
Century as a response to the events of the Second World

War, in particular the Holocaust. On 10 December 1948, the
United Nations (UN) General Assembly adopted the Universal
Declaration of Human Rights - before this, human rights were
seen as a domestic affair of the states under which jurisdiction
the individual fell. The traumatic events of the Second World
War indicated that universal protection was needed.

The Universal Declaration of Human Rights has been ratified
through six international treaties signed and adopted as law

by most international states. One of these treaties is the
United Nations Convention of the Rights of the Child (UNCRC)
of 1989, signed by 191 out of the 193 UN states. Human rights
and children’s rights are enforced in the UK through the Human
Rights Act of 2000.

Rights or Responsibilities?

The primary responsibility for upholding human rights lies
with the state. Although human rights set the minimum
standards below which states cannot go, they are also about
the relationships between all of us and society. Human rights
automatically imply a responsibility to respect the rights of

Tzedek Jewish Global Citizenship Project

all other human beings. Rights can be limited or restricted

if one does not respect the rights of others - for example, a
person can go to jail if they commit a crime. However, a person
does not forfeit their rights if they do not live up to their
responsibilities to respect the rights of others.

Why are Children’s Rights Needed?

Children are entitled to all human rights, but being in a
vulnerable position because of their age (under 18), they have a
specific set of rights developed for them. These are detailed in
the UN Convention on the Rights of the Child (UNCRC), 1989*:

Ensuring that children’s rights are enforced should offer them:

» protection from discrimination, abuse, neglect and
exploitation

» provision of a decent standard of living
» participation in community activities and programmes.

The UNCRC was informed by Janus Korczak (1879-1942), a
Polish-Jewish children’s author, pediatrician and pedagogue. As
an advocate for children’s rights, he believed that the role of a
parent or teacher was not to impose their goals on a child, but
to help children achieve their own goals

Like human rights, children’s rights are interrelated and
indivisible. Preventing one right could preclude fulfilling another
one. For example, all children having the right to an education
(UNCR Article 28), could not be realised if governments did not,
for instance, protect them from work which would interfere
with their schooling (UNCR Article 32).

continues on page 11
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The background Information relies
heavily on the excellent resource
co-produced by the British Institute
of Human Rights (BIHR) and the
Ministry of Justice: Right Here,
Right Now (2008).

©

www.equalityhumanrights.com?®®
www.sendmyfriend.org

1 BIHR publication: Right Here, Right
Now (2008)

2 www.unicef.org
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Background Information for Teachers - Human Rights

Children’s Rights Addressed in this Resource
This resource focuses on the following UNCR rights:

« Right to education - Article 28: Basic (i.e primary school)
education should be free for all children. However, in reality,
72 million children around the world are missing out on
schooling at all levels. Most of them are girls, or live in an
area of conflict, or have a disability.

« Right to Education that develops your personality and
prepares you for an active, responsible life in a free society
that respects others and the environment - Article 29:

A clear link is made between the right and responsibility it
entails - a quality education should contribute to the creation
of a just and caring society.

» Right of the child to rest and leisure - Article 31: Children
are entitled to rest and recreation, including participating in
a cultural life that is appropriate to their age.

« Right to be protected from work that harms your health
or education - Article 32: Many children from poor families
have no choice but to work in order for their families to
survive. Children often work under poor or dangerous
conditions, and they have little hope of finding better
employment opportunities due to their lack of education.

« Right to have your own opinion, to be listened to and
taken seriously - Article 12: Poor education often means that
children are not able to speak up for themselves, and children
who lack the basics often also lack the power to be heard.

Tzedek Jewish Global Citizenship Project

How to Teach About Children’s Rights?

The UNCRC introduces children to basic human rights,
encouraging discussion about what this means at a personal
and societal level. There is a misconception that if children
have an understanding of their rights, it could undermine adult
authority and encourage them to behave irresponsibly and
selfishly*®. However, the UNCRC was designed with children’s
needs in mind and emphasises that each right comes with
responsibility, in particular responsibility towards the other.
Teaching young people about their moral entitlements and
freedoms contributes to protecting the rights of children and
enables them to understand their responsibilities.

Should you require any further information or advice, please
do not hesitate to contact Tzedek by phone on 0207 443
5122 or by email at vikki@tzedek.org.uk

7Z ek KS3&4
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National Curriculum Links

This resource aims to enrich your existing curriculum and provide activities that can support
your learning objectives for Jewish studies, PSHE & Citizenship.
The following National Curriculum requirements and guidelines can be met using this resource:

Citizenship
Pupils should be taught:

1a) to know the legal and human rights underpinning society,
basic aspects of the criminal justice system and how both
relate to young people
activities link: FRED and the Three P’s, page 24

1b) to know the diversity of national, regional and religious

identities and the need for mutual respect

activities link: Bingo! Rights in Action, page 25

~—~

1f) to know about the work of community-based, national and
international voluntary groups
activities link: Learning to Ask, Asking to Learn, page 32
activities link: Make a Difference, page 22

1i) to know the world as a global community...
activities link: Bingo! Rights in Action, page 25

2a) to think about topical political, spiritual, moral, social and cultural

issues by analysing information...

activities link: Pharaoh’s Script, page 27

~

2b) to justify orally and in writing a personal opinion about such
issues, problems or events

activities link: Who is Responsible?, page 17

~—

2c) to contribute to group and exploratory class discussions...
activities link: All activities

Tzedek Jewish Global Citizenship Project

3a) to use their imagination to consider other people’s
experiences and to explain views that are not their own
activities link: Bingo! Rights in Action, page 25
activities link: Learning to Ask, Asking to Learn, page 32
activities link: Make a Difference, page 22

PSHE

3b) how to empathise with people different from themselves
activities link: Bingo! Rights in Action, page 25
activities link: Learning to Ask, Asking to Learn, page 32
activities link: Make a Difference, page 22

3k) to communicate confidently with their peers and adults
activities link: All activities

7Z ek KS3&4
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Assembly Ideas

1. Pharaoh’s Script

This play from Pharaoh’s Script, page 27 could be performed to
the whole school - the Human Rights Cards, page 29 could be
enlarged and students could sit down holding up the cards and
then leave the stage every time a right is taken away. Apart
from Pesach, International Children’s Day on 20 November and
Human Rights Day on 10 December are suitable dates to raise
these issues.

2. Learning to Ask, Asking to Learn

The Learning to Ask, Asking to Learn, page 32 activity could be
adapted as a play about Abaye at Rabbah’s Pesach seder and it
could include reference to the child who does not know how to ask.
Students could then talk about the consequences of having a good
education and present the case studies of children who are not
able to access education at all.

3. Invite a Speaker

Tzedek is able to provide speakers who have volunteered in
communities where children lack basic rights. Please call Vikki
on 0207 443 5121.

Rene Cassin is able to provide speakers who work in the field of
human rights. Please call Sarah on 0207 443 5133.

Tzedek Jewish Global Citizenship Project
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Theme 1: Pesach and Children’s Rights

FRED and the Three Ps

Activity 1: FRED and the Three Ps 4. Explain that the 3 Ps in FRED’s hand are the three specific
Time: 20 minutes reasons why a special set of children’s rights were set out in
addition to human rights. Students can guess what these are
An introductory activity in which students explore the values by looking at the examples given under each ‘P’. They are:
that underpin human and children’s rights. Protect, Provide and Participate. Allow students to fill in the
three Ps on the right-hand column under each ‘P’, filling in

other examples if they can think of any.
1. Explain to the students that in order to understand the need
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for human rights, we need to look at the foundation on This activity should ideally be followed by Bingo! Rights in
which they are built, otherwise known as FRED. Action, page 25 in order to allow students to apply their

. Fairness knowledge by exploring examples of children’s rights.

» Respect

« Equality

« Dignity

Bingo! Rights in Action

2. Hand out the FRED and the Three Ps sheet, page 24 to
students. In pairs, they must read the four texts and work
out which value each text represents. Fred’s t-shirt gives
clues. Students can write these down on the sheet.

3. You might want to spend some time discussing the values
with students, ensuring that they know what these values
mean, how they are central to Judaism, how they are
connected to Pesach and to what extent they are essential
in creating a just society. More information can be found
in the Background Information for Teachers section, page 6.
Students could make further notes on the sheet.

Tzedek Jewish Global Citizenship Project
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Theme 1: Pesach and Children’s Rights

Activity 2: Bingo! Rights in Action
Time: 40 minutes

An interactive game that enables pupils to engage with the
“Charter of Children’s Rights” and to apply their knowledge
to real-life examples

1. You could introduce the lesson by giving students brief
background information about how the UNCRC came about
- see Background Information for Teachers, page 6. Explain
that the activity will explore how these rights apply in actual
cases.

2. Hand out Bingo! Rights in Action, page 25 to pupils.

3. Read through the column on the right where several
children’s rights from the UNCRC are listed. Students need
to choose 12; at least three that link to the Pesach story
of slavery and liberation, one that they never realised was
a right, one that they think applies to them, one that they
cannot imagine applying to them and six others. All 12 of the
chosen rights must then be written into the spaces of the
Bingo board.

4. Explain to pupils that they can write these in ANY of the nine
spaces. Each Bingo board must be unique, so they should
not copy a friend’s lay-out, even if they might choose similar
rights to each other.

5. You could allow pupils to feed back about the rights they
have chosen, discussing in more detail the ones that they
feel particularly do or do not apply to them.

Tzedek Jewish Global Citizenship Project

6. Once the boards are filled in, explain to pupils that you will
read short examples of how having or not having the rights
affects children’s lives (see Rights in Action, page 26). If they
have the right that matches the case study, they need to
colour the border of the square. The first person to colour
the whole board (or a row if you are short of time) should
call out PROTECT! PROVIDE! PARTICIPATE! to win the game.

7. Conclude the activity by asking:

Which of these rights offered protection?

Which right provided something that was needed?
Q Which offered participation?

Which was the most relevant to us?

What is the point of rights that we do not need?
(Others might need them, even if we feel we do not)

Homework Activity:

Students could design a quiz that contains all the information
in the two previous activities. The quiz could form part

of an assembly, which could be performed to the school.
Alternatively, students could design a poster incorporating
the information they have learned about FRED and the 3 Ps,
including some examples of rights and why they are needed.

7Z¥dek KS3&4

Rights in Action
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Theme 1: Pesach and Children’s Rights

Bl Pharaons script
.

Activity 3: Pharaoh’s Script
Time: 60 minutes

An interactive play that explores the way all human rights
are linked together.

1. Remind students of some of the rights they have learnt Pharaoh’s Script

about in the previous activity: rights that protect, provide and
give a chance to participate. One might think that some of the
rights are less relevant or important than others, but a very
important principle of rights is that they are all linked together
and cannot be separated, which will be explored in this activity.
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2. Choose two students to play the roles of Pharaoh and Aaron
- give them Pharaoh’s Script, page 27 to read.

3. Ask each member of the class to each pick a card from an )
envelope containing the Human Rights Cards, page 29 - note Human Rights Cards y page 29

that there are 21 cards, some students might have to pair up.

4. All students should stand up as Pharoah and Aaron start to
read their script. Each time a right is taken away in the
story, the student who chose that right should raise it in the
air and Pharaoh or Aaron should collect it. The student then
sits down.

5. Allow students to discuss the interrelated nature of rights by
asking questions such as:

Why is it important that all rights should be respected
and protected?

How did the story show that even by taking away just
Q one right, people could end up being killed?

Can you think of modern examples that show how
rights work together?

Tzedek Jewish Global Citizenship Project
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Theme 1: Pesach and Children’s Rights

Activity 4: Who is Responsible?
Time: 60 minutes

An interactive lesson that explores the need to balance
rights and responsibilities.

1.Explain to students that they need to show whether they:

a. completely agree

b. agree a little

c. disagree a little

d. completely disagree
with the following statements. They can show their opinion
either by walking to four different parts of the classroom
that have been designated as the four answers, or by holding
up different coloured cards. After each statement, ask one
student to explain their choice. Allow students to change
places if their classmate’s explanation has changed their

minds.

2.Read the following statements:

a. Human rights are only necessary in countries where there
is a lot of poverty or war.

b. You have to be a certain age to have the right to be taken
seriously and be heard.

c. Picking on someone is a violation of their human rights.

d. It is the government’s responsibility to make sure people
have rights.

e. The right to say what you think does not mean you can
attack other cultures or religions.

Tzedek Jewish Global Citizenship Project

f. You have the right to create clubs and groups that exclude
people you do not like.

g. You have an absolute right to get information even if
some of it can be harmful to you, for example from the
internet.

3. Ask students who they think is responsible for protecting
human rights? (Answers could be: the government, schools,
courts of law, all human beings.) Explain that governments
have the main responsibility to uphold rights but that we are
going to look at two examples in the Pesach story where other
people had to step in to protect human and children’s rights.
Hand out the Three Women and a Baby sheet, page 30 for
students to complete in pairs - students can study one or
both of the texts.

4. Allow students to feed back and discuss answers, exploring
how rights entail responsibilities and how individuals
sometimes have to take responsibility when governments do
not protect rights.

5. Divide students into groups of four to five. Give each group
a Children’s Rights Stills** card, page 31. Each group has five
minutes to come up with a scenario that involves the right
they were given and to present it as a still (people stand in
a position to represent the scenario).

6. As each group presents their still, discuss with the class:

Whose responsibility is it to do something about this?
(There might be more than one person.)

What would be the most effective way of addressing
this problem?

(It might be helpful to break this up into what can be done on a
personal, school, community, national and global level - see Make
a Difference, page 22 for ideas of actions that can be taken.)

7Zgdek KS3&4
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ning to Ask, Asking to Learn

Activity 5: Learning to Ask, Asking to Learn 5. Allow students to feed back and present their case studies
Time: 60 minutes to the class. For ideas on what students can do, refer to the
Make a Difference, section, page 22.

Students explore the value of education through textual
and case study.

. . Learning to Ask... I page 32
1. Hand out the Learning to Ask, Asking to Learn sheet,

page 32 to students. They should read the story and
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answer the questions in pairs. The sheet could also be schors ot Quesionaie
given as preparatory homework the day before the rest [ ‘ Amwm ‘
of the activity is done in class. - - == wi_ [ o ]

2. Allow students to feed back their answers to the class. Also
discuss other parts of the seder that are aimed specifically
at keeping the children engaged and interested. The seder
is a model of active participation and education. Discuss the
meaning of educating a child “according to their own way’ -
do students agree with the verse?

3. Hand out the “School’s Out” Questionnaire, page 33 to
students. Ask them to imagine that they are one of the
72 million children who currently do not have access to
school. Using the diagram, students should think of some
of the consequences of not having an education.

4. Divide students into groups and print, or let students access
one of the six case studies at:

@ www.sendmyfriend.org

and then write a profile of each child using the
guidelines on the “School’s Out” Questionnaire, page 33.

Tzedek Jewish Global Citizenship Project
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Theme 1: Pesach and Children’s Rights

Activity 6: Voices of Freedom
Time: 60 minutes

Students use role-play to explore the value of freedom
and human rights.

1. Explain to students that the Haggadah says:

DIXAN RY! RIN 17K iNYY NIX NIKY7 DT 20 ITENT 72

In every generation, you must see yourself

as if you came out of Egypt.

Mishna Pesachim, 10:5 and the Pesach Haggadah
Discuss what this means to each of them. (Although this is a
complex idea about the fact that Pesach is not an historical
commemoration but a meaningful time where one should free
oneself from whatever habits are enslaving, or free others who

are still in slavery, it would be interesting to see what students
make of this very central Pesach message).

2. Explain that we are going to try and find out what it means
to ‘come out of Egypt’ for different people at different
times and places.

Assign different roles to individuals or pairs of students.

Roles could include:

» ayoung slave in Egypt

« a child born while the People of Israel travelled in the wilderness

« a child living in a Jewish ghetto in Europe in the 1930s

Tzedek Jewish Global Citizenship Project

 achild living in Israel before 1948
« any of the six children from:

@ www.sendmyfriend.org

or, if you would like to use other brief case descriptions,
look at:

@ www.sendmyfriend.org
3. Ask each “voice of freedom’ the following questions:

» What is freedom?
» Why is freedom important?

» What does it mean to be enslaved? What does
this feel like?

« In what ways are you enslaved?
» How can you become a free person?

4. Finally, ask students to apply these questions to themselves.
Even though we are free and have most of the rights we
need, knowing that others do not have these rights means
that we are not truly free until we have taken responsibility
to give them their rights and freedom. Refer to What Can We
Do? in Make a Difference, page 22 for ideas on how pupils
can have an impact.

7Z ek KS3&4
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Chevruta: Rights

1. Whi i
hich of the children’s rights from the UNCRC we

have looked at
e can you co :
given in the Talmud;/ nnect to the list above

&

7'M MUK INYDAH N 7 NiTe7! 77 12,270 AX0

oY ivwin? O D NIR Y TN

(Talmud Bavli, Kiddushin, 29a and 30 )

Our sages taught: The parent is obligated to circumcise
his son and to redeem him, to teach him Torah, to find
him a wife, to teach him a craft, and there are those
who say, even to teach him to swim.

NID D'THN 2NNV RN D1 ivwn? QX DNIR Y

_what is the reason (to teach him to swim)?

It is the child’s life!
(Rashi on Kiddushin, 29a)

o7 VT N DX DO VAOT! Y902 UN9! KDY

even to teach him to swim’s—lest he take a
boat trip and it sinks and [the child] be put
in danger if he does not know how to swim.
(Rashi on Kiddushin, 29a)

3. What is the difference between teaching a child a craft
(to earn their living) and to teach them how to swim?

-

[llustration © Peter Williamson
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Chevruta: Reclining

1. Why do you think it i
nkitissoi .
comfortably at the seder?lmportant to recline

&
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QUNRY Ty DT 72N N7 ,nNAY7 1IN0 D'NOY W

When the eve of Pesach comes close to the
afternoon minhah service, one may not eat until
it is dark. Even a poor person in Israel may not eat
until he or she reclines and is given no less than
four cups of wine, even though he or she is fed
through tzedakah.

(Mishna Pesachim, 10:1)
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2. Why must w
g e make sure that
recline and have four glasses g?\?vr";]);?ople are able to 3. In what oth d how that f t
. _In what other ways do we show that we are ree a

the seder table?

e
-

Tzedek Jewish Global Citizenship Project



Pesach and Children’s Rights T7'a ni*211 no9

Make a Difference

What Can We Do?

1. Learn more

To learn more about children’s rights, visit:

@ www.unicef.org

For more information about the problem of
children not being able to attend school and how

you can help, see:

@ www.sendmyfriend.org

For more information about the rights
of people who make your clothes, go

to:

@ www. labourbehindthelabel.org

Section 3: Classroom Activities

22 ;
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2. What are Jewish
¢ eopl i
campaign for humgn rri)gflt(igmg w0

See:
@ Www.renecassin.org

the websi i
ebsite of the Jewish human rights organisation

@ www.jhrn.org

the website of the Jewi
; ewish Hum i
contains a declaration of hUmaﬁnriZlhthts Network, which

@ Www.tzedek.org.uk

the websi
promoetl;s:tsi ;fa :;]zaetggké wh:ch is a Jewish charity that
5 evelopment, helpi
comm ot v
Comm unities t(_) become self-sufficient piv'g N
gnity of helping themselves ' 81VIng people the

All these o isati
rganisations ca .
your school. N send speakers into

TZgdet KS3&4A

3. Be active
1. In your school:
« you could campaign against bullying

. the student council could find out if every
person in the school’s rights are respected and
discuss any changes that are needed

« you could explain in an assembly how rights
and responsibilities work closely together.

2. In your community:

« you could raise awareness about children’s
rights by writing in your synagogue magazine

« find out if your youth group can become part
of the Send My Friend campaign, which helps
72 million children who are not currently able

to go to school
















Aaron:

Pharaoh:

Aaron:

Pharaoh:

Aaron:

Pharaoh:

Aaron:

Pharaoh:

Pharaoh, I must protest! You are charging our people such
harsh taxes; they cannot afford to buy basic things they
need to survive!

Have you heard of the credit crunch, Aaron? You need to
face reality. We all need to work together to solve Egypts
economic problems.

Yes, but you are not charging the same taxes to other
Egyptians! Why only to the Jews? Did you not sign up to
the Human Rights Declaration?

Of course 1 signed up to the Human Rights Declaration.

I am actually a very lenient ruler. But you must make
allowances, Aaron. We are not a democracy; nowhere in
the world is a democracy at this time. So here is only ONE
right 1 could not sign up to: ‘The right to take part in

the government of your country’. Who has that right?
Thanks, I'll take it (Take the right from the student who is
holding it and they sit down.)

Only ONE, see? Arent 1 generous? And people call me cruel!
Well, taking away that right affects many other rights, like the
fact that ‘the law is the same for everyone. It must treat us

all fairly’. (Take card away from student and they sit down.)

Well, that is not realistic, is it? Different laws for different
people makes more sense, doesn't it?

And what about the ‘right to belong to a country’ (take the
card from student) — you are not treating us as if we live here!

Well, there are still many other rights left, as you can see...

Aaron:

Pharaoh:

Aaron:

Your high taxes mean that most of us dont have ‘a fair
standard of living: health care, food and clothing’. (Take
card from student)

Well, | have offered people work building my new storage-
cities project...

Which brings me to the next point — you give unfair wages
and conditions on these building projects, and that takes
away our right ‘to work and equal and fair pay’ (take

card from student) not to mention our right to ‘rest and
leisure and paid holiday’ (take card from student). In fact,
according to some reports, people are being treated as
slaves (take ‘not to be treated as a slave’ away).



Pharaoh:

Aaron:

Pharaoh:

Aaron:

Pharaoh:

Aaron:

Pharaoh:

Aaron:

People could always sell their assets to pay their debts if
they don't want to work.

Yes, you have been taking peoples homes, taking away their Aaron:
right “to own property and possessions’ (take card away

from student).

They owed me money, you know... but look there are still
many rights left over.

Why have you reduced the budget for education? Now
many Jewish children cannot go to school! (Take away
card.)

Well, | wasnt going to take the money from my building
projects! How much education do you really need, anyway?

It would be easier for you if no-one could challenge you
about these human rights abuses! Not that you allow
people the right to ‘freedom of opinion and expression’ at
the moment (take card away). Aaron:
That is always a tricky one in an absolute monarchy...

That means people have not been able to think what they
want and practice their religion (take ‘freedom of thought
and religious belief’ card away). People have not been able
to ‘meet their friends and to work together in peace to
defend their rights’ (take card away from student). They
cannot ‘take part in the cultural life of the community’
(take card away from student). And when people have asked
if they could travel to make an offering to their G-d, you
have stopped their ‘freedom of movement’ (take card away
from student). Not so many rights left now, are there?

Pharaoh:

Pharaoh:

Pharaoh:

That is sometimes what it takes to run an effcient
autocracy, you know...

What happens to people who are protesting against all
these new laws?

They are getting arrested (take away ‘freedom from
arbitrary arrest etc.’ card) they are not getting a 'fair trial’
(take card away from student), some of them are being
tortured and mistreated, (take away ‘not to be tortured or
treated in an inhumane, degrading way’ card), they are being
put in prison for no reason (take away card from student)
and you are making sure that they cant get asylum from
your neighbouring countries. (Take away card.)

In hindsight, 1 should maybe not have signed the Human
Rights Declaration... my advisors insisted it was a great PR
opportunity... Anyway, got to go, I have a kingdom to run,
you know...

There are still two rights here that you have to address.
We have heard some terrible rumours about plans you have
for Jewish children... People have not been getting married
(take card) because they have heard you are planning to
kill all the Jewish baby boys — is that true?

You'll need to speak to my astrologers about that, it really
is a matter of self-defence (take the ‘right to life’ card)...
I'll be off now, goodbye!
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Human RIghtS Cards Resource taken from Right Here, Right Now, published by BIHR and Dept of Justice
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The right to an education

The law is the same for everyone.
It must treat us all fairly

The right to work and to equal,
and fair, pay

The right to belong to a country

The right to a fair standard of living:
health care, food, clothing

The right to rest and leisure,
including paid holiday

The right to freedom of movement

The right to freedom from arbitrary
arrest detention or exile

The right to asylum,
to become a refugee

The right to a fair trial

The right to take part in the
government of our country, to choose
leaders by voting

The right to freedom of
opinion and expression

The right to freedom of thought
and religious belief

The right to meet our friends and
to work together in peace to
defend our rights

The right not to be treated as a slave

The right to life

The right to take part in the cultural
life of the community

The right not to be tortured or treated
in an inhumane, degrading way

The right to marry and have a family

The right to own property
and possessions

The right not to be put in prison and
kept there without good reason

Tzedek Jewish Global Citizenship Project
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Three Women and a Baby
1. The Midwives

NYI9 NN DYI M9Y NDRD DY YK NMAvR DTG 0Nyn m st [IU]
NA—OXI INK [DADL RIN 270X DPARDTIY DR NPMAYRTRR PTIA N [m]
MDNEDNXND 770 [DMIN 02T WK WY NI DEIRD T AR DTN KDL [r-] RN
=X _[“NNLNTD 2T [Ny YT [0 N n'r'J'n'J nmm—']'m N [n'] DTN NN
D02 NI NI =D NMAYD NIXAD D'YD ¥ D V19 —'IX DTN KAt [U' Nalypih)
1 inyys oyn 1y i’y o 2w (o] e nrmn i i

(15) The king of Egypt said to the Hebrew midwives, of whom the name of the
frst was Shifra and the second was Puah, (16) and he said, when you assist
the Hebrew women at childbirth and you see on the birthstool: if it is a son,
you are to kill him, and if it is a daughter, she shall live. (17) But the midwives
feared G-d and they did not do as the king of Egypt spoke to them, and they
kept the boys alive. (18) The king of Egypt summoned the midwives and said
to them, “Why have you done this thing, that you have kept the boys alive?”
(19) The midwives said to Pharaoh, “Because the Hebrew women are unlike
the Egyptian women, for they are midwives (themselves); before the midwife
comes to them, they have given birth. (20) G-d did good to the midwives

— and the people increased and became very strong

Exodus, 1:15-20

Answer the following questions:

1. What right did Pharaoh want to take away from the Hebrew boys?
2. Why do you think he asked for the midwives’ help?

3. Why did the midwives not listen to him?

4. What risks did the midwives take?

5. Why is it important that individuals get involved in protecting human rights?

Tzedek Jewish Global Citizenship Project
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2. Miriam

"17—N2—NX NPT AN UK AT

(1) A Man went from the house of Levi and he took a daughter of Levi
Exodus, 2:1

yI" T AN ATNE AV MTA 9N MDN AR WD
nnm ‘n_: P DA wnx! n'mn 7Y T2 Y19 DX ,NVI9 YN Y AT 1T NNRY
-DMY 'NET A2 WYL AT

Rashi: (and he (Amram) took a daughter of Levi) He had been separated
from her because of the decree of Pharaoh... (then) he followed the advice of
his daughter (Miriam) who had said to him: “Your decree is even more severe
than that of Pharaoh. If Pharaoh decreed only against the males, should
you decree against the females as well? And, he took his wife back and
performed a second marriage ceremony with her”
Later, when Moses is Foating in a basket of reeds:

H3 gy =nn nyTI EnR innk 23N T

(4) his sister stationed herself at a distance to know what would be done with him.
Exodus, 2:4

Answer the following questions:

1. What right did Moses’ father want to take away from him, according to Rashi?
2. What did his daughter say to him?

3. Why do you think he listened to her?

4. Why is it important that individuals get involved in protecting human rights?

5. What responsibility did Miriam take for her words once Moses was born?
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Children’s Rights Stills

Every child has the right to expres.s their
views and these must be taken seriously

Think about scenarios where this right might be
denied to someone, perhaps in a school Where
pupils’ views are not listened to, pr the ChlldS.
view on who they want to live with when their
parents are separating, or a girl whose pargnts
send her brothers to school but refuse to listen
to her request to be educated as well, or any
other scenario you can think of. In your group,
create a ‘still’ to represent this scenario.

Every child is equal and should have the
same opportunities to access their rights

Think about scenarios where this right might
be denied to someone, perhaps someone who is
treated differently because they are disabled
or female, or they are too young to know thayt
they have rights, or any other scenario you

can think of. In your group, create a ‘still’ to
represent this scenario.

Evgry child has the right to be protected from
being treated in a cruel or humiliating way

Think about scenarios where this right might

be c.ienied to someone, perhaps if they are being
bullied by others, or humiliated in public, or
beaten if they do not work fast enough, or any
other scenario you can think of In your group
create a ‘still’ to represent this scenario. ,

L

TZgdek KS384

as the right to believe what they

ild h
Every chi guidance

want and practise any religion with the
of their parents

Think about scenarios where this right might. be
denied to someone, perhaps where someone IS ma@e
fun of, or cannot get a job, or is verbally abused in
the street because of their religion, or any other
scenario you can think of. In your group, create a
still’ to represent this scenario.

Every child must be protected from work that
harms their health or education

Think about scenarios where this right might
be denied to someone, perhaps childrer.\ who
are forced to work in dangerous situations, or
who miss out on education because they have
to work in order to help their families, or any
other scenario you can think of. In your group,
create a ‘still’ to represent this scenario.

Tzedek Jewish Global Citizenship Project

Every child has the right to make friends and

have clubs provided it does not unfairly exclude
others

Thil’_]k about scenarios where this right might be
den_le_d to someone, perhaps if they are not allowed
to Jom a club because of their ethnic background
or religion, or they are not considered ‘cool’ enough
to be befriended at school, or any other scenario
you can think of. In your group, create a ‘still’ to

represent this scenario.
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Learning to Ask, Asking to Learn

Servants, please clear the
seder plate from the table!

Illustration © Peter Williamson

Rabbah’s Table-Clearing Trick

Once the young pupil, Abaye, was invited to the seder of his teacher Rabbah.
While still at the beginning of the Seder, Rabbah ordered the servants to clear
the dishes from the table. Amazed, Abaye asked, “Why are you removing the
seder plate before we have eaten?” Rabbah exclaimed, “Your question has served
the same purpose as the usual four questions of Mah Nishtanah. Lets do away
with those set questions and proceed directly to the telling of the story”
Talmud Pesahim, 115b

1. Why does Rabbah order the servants to clear the dishes from the table?

2. What does he mean by “your question has served the same purpose as the
usual four questions of the Mah Nishtanah”?

Tzedek Jewish Global Citizenship Project
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3. What is so good about Abayes spontaneous question?

4. Do you agree with Rabbah that the Mah Nishtana is no longer necessary
once Abaye has asked the question? Explain your answer.

Abaye was not shy to ask a question, but what about a child who does not
speak up?

As for the one who does not know how to ask, you must begin the
conversation for that one, as it is said, “You shall tell your child on that day,
‘It is because of this that God did for me when 1 left Egypt™”

Exodus, 13:8 and the Pesach Haggadah

5. Do you agree with the Haggadah’s advice? Explain your answer.

6. Read the verse below and explain how it is connected to each of the two
examples above

20N VOWN [T DA DT '9 1Y WA N

Teach a young person according to their own way and even when they are
old, they will not turn away from it Proverbs, 22:6
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“School’s Out” Questionnaire

Cannot read stories
to your children

No School —> Ca:lp cxrirteéad —| No qualifications [ No job

Forced to take a
low-paid job
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Present the profile of the child you have been given using the following 6. If this child came to your seder, what questions would they ask?

guidelines: ) - )
7. Put yourself in the position of the four children whom we are told about

1. Give the name, age and country the child is from in the Haggadah.

What would the wise child ask about the child who has no access to

2. What access do they have to schooling? ;
education?

3. What are the reasons that the child is in this situation?

What would the wicked child ask about this child?
4. What resources does the child have to help them learn? (e.g classroom,
books, computers etc.)

What would the simple child ask?

How would you explain the life of this child to the child who does not

5. What other basic rights does the child lack? (e.g. a safe place to live,
know how to ask?

access to a doctor, time, a place to play etc.)

Tzedek Jewish Global Citizenship Project
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Teacher Evaluation Form

Please help us make our educational resources as useful as possible by filling out this
evaluation form. Some questions will ask you to rank your response from 1-5, with

1 being the lowest and least positive response and 5 the highest and most positive.
Others will ask for more detailed feedback. Please try to answer all questions as
honestly as possible and feel free to contact the Tzedek office if you would like to
talk through your experience in more detail. Thank you for your help.

The Educational Content - please tick where appropriate

How well did the resources prepare you to facilitate the lesson with confidence?
o I T D I B I R

| used additional information in order to further my knowledge on the topic.
If YES, please explain in more detail below

L

How age appropriate was the learning for your class?
L =00 0 <0 s

How interesting was the topic?

L1 2] =00 <[ s[]

Please add any further comments relating to the educational content of the material
provided

7Zgdek KS3&4

The Activities - please tick where appropriate

How engaging and enjoyable were the activities?

o I I e N I D B R I
How well did they achieve the learning objectives?

L] 0 s <0 s
How age appropriate were they?

o I I e N I D B R I
How clearly explained were the activities?

11 2] =[] <[ s[]

Did you find the activities either too prescriptive or too vague? Please comment below

Please add any further comments relating to the activities provided

Tzedek Jewish Global Citizenship Project
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Teacher Evaluation FOrm continued

The Overall Process - please tick where appropriate

How easy were the resources to pick up and facilitate?
] 2] e[ [0 s
To what extent do the topics covered fit into your National Curriculum?

] =0 0] <00 s

Please comment further

I would facilitate using these materials again in the future
[ v

How could Tzedek make improvements when developing future educational materials?

7Zgdek KS3&4

Tzedek’s aim for the Jewish Global Citizenship Project is to develop materials that
can be used in schools, youth movements and chederim. Having experienced a taster
of what Tzedek has to offer, please comment on how you might be able to access and
use our resources on global development, highlighting any topics which might be of
particular relevance to your group.

Tzedek Jewish Global Citizenship Project

Please see the attached booklet for more information about Tzedek, or visit
www.tzedek.org.uk
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Student Evaluation Form

Name (optional): Age:

Please help us to make our lessons as interesting and enjoyable as Following the lesson I will... (please tick were appropriate)

possible by filling in this form.
|:| not think about these issues again

Before the lesson 1... (please tick were appropriate) |:| think about the importance of childrens rights, both locally and in the
rest of the world

|:| never really thought about the need for childrens rights
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|:| try to learn more about children who lack rights and encourage others

|:| knew a little about childrens rights e.g anti-bullying in school to make sure that all rights are respected

|:| knew a lot about childrens rights, both in my school and in the world,
having joined Campaigns like sendmyfriend I found the lesson... (circle as many of these words as you agree with)

Please list two or three things you have learnt from the lesson

interesting refreshing repetitive exciting
1.
enjoyable inspiring fun confusing
fascinating upsetting annoying sad
2.
boring frustrating informative diffcult
useful easy challenging unusual
3.

Thank you for your help!

Tzedek Jewish Global Citizenship Project



