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Tzedek’s programmes are founded 
on the principle that we have a 
responsibility to support our fellows 
to fulfil their lives, listening to their 
needs and supporting them to help 
themselves. Tzedek is driven by the 
Jewish values of:

	 Tzedaka (justice, charity) 
sharing our wealth to make a more 
just world.

	 Tikkun Olam (healing, 
repairing the world) addressing 
ourselves towards overcoming 
injustices and inequalities in the world. 

			  Betzelem Elokim (in 
the image of God) recognising that 
all human beings are created equal 
and deserving of equal respect.  

			  Shutafut (partnership) 
recognising the expertise that those 
in the majority world have and can 
share with us.

			  Darchei Shalom (the 
ways of peace) fostering peace and 
pleasant relationships between 
Jews and non-Jews.

			  Kiddush Hashem 
(sanctification of God’s name) 
acting in a way that brings credit to 
God and the Jewish tradition.

Do not mistreat the worker who is poor and needy, whether he is one of your people or a stranger in your land… Deuteronomy 24:14 – 15
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Teachers

Thank you for choosing to use Tzedek’s Jewish 
Global Citizenship Resource. This pack has been 
developed so that it requires minimal preparation 
on your part, but maximum participation from 
your pupils.

The aim of this pack is to:

Provide pupils with an opportunity to explore how their lives are 
connected to the lives of those living around the world through 
their consumer choices, with a particular focus on the problem 
of ethical practice in the clothing industry and the benefits of 
Fairtrade. This resource also uses the opportunity presented by 
the story and practices of Purim to explore our buying habits. 

How to use this pack

1.	�Teachers are encouraged to carefully read the section 
entitled ‘Background Information for Teachers’, and, where 
possible, consult the suggested websites.

2.	�This pack can either be used in its entirety, or teachers can 
select certain themes to explore. Classroom activities can 
also be used as stand alone activities if time is short. 

3.	�Teachers may also choose to facilitate chevruta activities only.

4.	�If this pack is used in its entirety, we recommend following 
the themes and classroom activities in order. If time is short, 
then we recommend using the complete lesson plan on page 
19.

5.	�Activities in this pack are cross-curricular and can be 
facilitated through a number of different subjects. They do, 
however, lend themselves nicely to Jewish Studies (Limmudei 
Kodesh), Citizenship and Geography. 

6.	�Each theme includes activities that can be used for formative 
assessment and will allow pupils to reflect, and teachers to 
assess, what learning has taken place. Homework activities 
are also included.  

7.	�Activity extensions are highlighted for some activities should 
you wish to delve even deeper into the theme with your 
pupils. 

8.	�Suggested timings are given for each activity; however they 
can be made longer or shorter if appropriate. 

9.	�Whilst, in this pack, links have been made to the festival of 
Purim, you may wish to educate about trade at other points 
throughout the year, perhaps during Fairtrade Fortnight, 
which takes place every year during February and March.  

We would very much like to hear 
your feedback following use of this 
pack. Teacher and pupil evaluation 
forms can be found on pages 56-58. 
Please send completed forms to:

Victoria Rose 
Tzedek,  
Jewish Social Action Hub,  
152 West End Lane, 
 London. NW6 1SD

Please get in touch with us with 
your thoughts and ideas, and do  
call if you have any questions.  
Please contact Victoria Rose on 
0207 443 5122  
or email vikki@tzedek.org.uk

Feedback

KS2Trade Education

Tzedek Jewish Global Citizenship Project 
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Global Community: A Jewish Perspective

The modern-day reality of living in a global community brings 
Judaism’s exploration of its responsibility to others alive. That 
the individual should consider his or her actions as impacting 
on a delicate world system is expressed by the 12th Century 
scholar Maimonides:

 

Every person needs to see themselves the whole year 
as if they are half meriting and half liable and the 
whole world is half meriting and half liable…and any 
good deed they do can tip the balance.
(Laws of Repentance, 3.4)

	

This is echoed in the Babylonian Talmud, where the concept of 
global responsibility is expounded:  

Whoever can prevent his household from committing 
a sin but does not, is responsible for the sins of his 
household; if he can prevent his fellow citizens, he 
is responsible for the sins of his fellow citizens; if 
the whole world, he is responsible for the sins of the 
whole world.                                    		
(Talmud Bavli Shabbat, 54b)	

The experience in Jewish history of living under the 
sovereignty of others seems to have intensified Jewish 
thought on relations with people of other backgrounds 
and cultures.  

Our Rabbis teach, 

 
Give sustenance to the poor of the non-Jews along with 
the poor of Israel. Visit the sick of the non-Jews along 
with the sick of Israel. Bury the dead of the non-Jews 
along with the dead of Israel. [Do all these things] 
because of the ways of peace.  
(Talmud Bavli Gittin, 61a)

continues on page 07
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Jewish law is very clear about the need for fair treatment of 
workers and the importance of wages being paid on time: 

 
Do not mistreat the worker who is poor and needy, 
whether he is one of your people or a stranger in your 
land… give him his wages in the daytime, and do not let 
him go home without them, for he is poor, and his life 
depends on them.
(Deuteronomy, 24:14–15)

Finally, the importance of conducting business in an ethical way 
is a core Jewish value.

 
It is not allowed to cheat people in buying or selling 
or to deceive them. An idol-worshipper and a Jew are 
equal in this matter.
(Maimonides Mishneh Torah, Hilchot Mechira, 18:1)

 
Purim: Teachings and Practices

The Story of Purim, the Megillah, explores the situation of a 
Jewish community living in the Persian Diaspora. Throughout 
the story we see the potential for abuses of power against ‘the 
other’ in a global community and we are shown how vulnerable 
less powerful communities are in a global framework. The king 
Ahasuerus is able to decide the fate of groups (such as the Jews) 
and individuals (such as his wife Vashti) according to his own  
self-interest, simply because he holds the most power.

Esther and Mordechai diplomatically stand up for the rights and 
safety of their people, and, in the end, the day that was going to 
bring the deaths of the Jewish people becomes a day for feasting 
and celebrating, and Jewish people are instructed to keep this 
day as a festive day and to:  

 

…send choice portions to one another and gifts to the poor 
(Megillat Esther, 9:22)	

Other mitzvot of the day include having a celebratory feast and 
listening to (and learning from) the Purim story.

Commenting on the four mitzvot of the day, the Jewish sage 
Maimonides (1135 – 1204) states:

It is better for a person to increase gifts to the poor 
than to increase his feast or the mishloach manot (gifts 
of food) to his neighbours. There is no joy greater or 
more rewarding than to gladden the heart of the poor, 
orphans, widows and strangers. For by gladdening 
the hearts of the downtrodden, we are following the 
example of the Divine.  
(Maimonides, Mishneh Torah, Hilchot Megillah 2:17)

continues on page 08
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Background Information for Teachers
The story and the customs pose questions about interaction in a 
global community, such as:

•	 �Do we persecute others, either consciously or institutionally, 
by making others play by our rules?

•	� When we feast or send parcels of food and goods, are the 
products we buy benefiting or harming the poor?

Living in a Global Community

Our lives are now more connected to lives across the world than 
ever before. 

As Anthony Giddens explains in his definition of globalisation, 
there has been,

The intensification of worldwide social relations 
which link distant localities in such a way that local 
happenings are shaped by events occurring many miles 
away and vice versa.

This definition, along with several other definitions and 
discussions of globalisation can be found at 

www.infed.org/biblio/defining_globalization.htm.

Introduction to Global Trade

International trade materially links the lives of individuals 
across the world. 

The volume of world trade since 1950 has increased by 
twentyfold from $320 billion to $6.8 trillion.

www.globalization101.org/issue/trade/

	

The basic reasons for international trade are:

1.	�Different countries/areas have different abilities to produce 
different goods. Africa, for example, is well suited to 
producing tea and coffee.

2.	Different countries have different consumption needs.

International trade spreads money and goods around the globe, 
though, in its current form, very unevenly. 

Every day we see the scale of international trade by looking 
at who makes, for example, our alarm clock, or the shirt we 
put on in the morning, or the fruit or hot drink we have for 
breakfast. Our everyday living is inseparable from the lives of 
others.

On the other hand, the livelihoods of others may be affected by 
the way these goods are produced and paid for. 

Workers’ Rights: What Goes Wrong?

In our global community, those who make our goods are often 
mistreated without us knowing, or realizing, that we can 
influence this. In this unit we will focus on the production of 
clothes, to compliment the large amount of existing material  
on food. 

For more information on food and trade issues, the following 
websites are particularly useful:

www.fairtrade.org.uk 

www.papapaa.org

 
continues on page 09
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During the production of goods, including clothes, the rights 
that are sometimes abused are:

•	 �living wage (a wage sufficient for a worker and family to 
subsist [to live] comfortably)

•	 �safe working conditions

•	 �freedom from violence and intimidation

•	 �child labour

•	 �ability to unionise

•	 �reasonable working hours

•	 �paid holiday

•	 �active independent auditing and implementation

Factories that produce several high-street brands have been 
found to fail on many of the above issues. For information on 
unacceptable working conditions in a factory making Topman 
and Gap clothes respectively there are articles at; 

www.women.timesonline.co.uk

www.observer.guardian.co.uk 

Reasons for the Abuses  

1. �It is difficult for companies to know exactly what’s going 
on in lots of factories across the world and to enforce fair 
conditions. However, this doesn’t mean they shouldn’t.

2. �Consumers demand fashionable, affordable clothes. 
Therefore, it can be in a company’s interest to turn a 
blind eye to the unfair conditions, or to ask factories to 
keep to a code of conduct on one hand, and to produce 

an impossibly urgent demand for a large amount of cheap 
stock on the other. We, the consumers, are part of a culture 
of Fast Fashion (the trend for fashion retailers to buy their 
merchandise closer to the season, and hence respond to 
trends as they emerge.

	 We demand a ready flow of cheap, immediately trendy and 		
	 soon to be dispensable clothes.

3. �Some countries are so poor they don’t mind how their workers 
get treated as long as international companies  are bringing 
employment and income to the region. So they have a ‘race to 
the bottom’ – they try to lower the restrictions on treatment 
of workers e.g. minimum wage, in the hope it will attract 
international investors to open factories in their country. 

It’s important to note…

Retailers are providing work and money to those who need it. 
The amount that someone is paid is sometimes removed from its 
cultural context so we forget its actual worth, instead judging it 
by the standards of our economy. The economist, Jeffrey Sachs, 
claims that: 

the garment sector [is] fueling Bangladesh’s economic 
growth of more than 5 percent per year  
(The End of Poverty, page 13)  
 
and we 
 
should support increased numbers of such jobs, albeit 
under safer working conditions”  
(The End of Poverty, page 11)
 

continues on page 10
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The Role of Ethical Consumerism, including Fairtrade

As consumers, we can have an influence on re-orienting companies’ 
interests by doing small deeds to “tip the balance” (Maimonides, 
Laws of Repentance, 3.4, page 06) helping the people who make 
our clothes to get fairer pay and better working conditions.

For more information on how we can buy fairer and be active to 
improve working conditions please look at the What Can We Do 
Sheet, page 40.

The Fairtrade label certifies that workers are:

•	 �paid decent wages

•	 �able to invest extra money, where possible, from work in 
community social projects

•	 �allowed to join a trade union

•	 �working in conditions that comply with minimum health and 
safety regulations, as well as environmental ones

•	 �voluntary employees, rather than forced labourers

Clothes which do not carry the Fairtrade label may have been 
produced under decent conditions or they may not. One of 
the ways we can find out about this is by writing to companies. 
Letters from consumers demonstrate to companies that 
customers care about the conditions in which their products are 
made. This increases the pressure on them to ensure decent 
working conditions.

To find products made with Fairtrade cotton, and links to 
organizations that focus on fair conditions in the making of 
clothes, go to:

www.fairtrade.org.uk

Fairtrade goods can often be more expensive both because 
the producers are getting more money for their product, and 
because they are producing smaller quantifies. 

How to Teach about Trade and Consumerism?

Trade and consumerism are complex economic issues. High-
level researchers and thinkers disagree on how trade systems 
should develop, and how, on a micro level, we should use our 
purchasing power.

We hope that this Tzedek pack encourages young people to 
consider a variety of points of view, while, on the other hand, 
not paralysing them into inactivity. It can, however be difficult 
to consider all points of view in a single session, so here are 
some useful perspectives that you may want to consider from 
the outset and share with your young people when relevant:

a. �Corruption in poor countries is irrefutably one of the causes 
of poverty and we cannot deny this. However, this is not 
the only factor and this pack focuses on the trade and 
consumerism areas affecting poverty that we may have more 
control over. Professor Sir Nicholas Stern, former Director of 
Policy and Research at the Commission for Africa suggests;

Bad governance in Africa has been partly to blame for 
not building up the infrastructure and transport links 
which are essential for a dynamic economy.  But a big 
part of the problem of infrastructure, particularly 
transport and irrigation, is the colonial legacy.

b. �Some big companies (multinationals) are playing a vital role in 
poverty relief, but all workers need to be treated fairly in factories, 
and we should focus on pushing for their better treatment. We 
should not, however, throw the baby out with the bathwater and 
demonise, wholly condemn or boycott these large companies. 
They are providing work and money to those who need it.

continues on page 11
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Buy Fairtrade

•  Buying Fairtrade means that workers are paid a fair price and do not have to work in dangerous conditions. 

•  Clothes can be made from Fairtrade 
cotton. Lots of big clothes shops now stock Fairtrade cotton t-shirts – look out for these! 

•  You can also buy Fairtrade foods such as bananas, tea, coffee and chocolate. 
Look for the Fairtrade logo whenever  you buy!

Learn more

•  Labour behind the label: 

www.labourbehindthelabel.org

encourages consumers to find the answers 

to 5 key questions:

•  How much do the people 
producing the clothes get paid?

• What hours do they work?

•  Do workers have a place to 
complain?

•  Do the shops suppliers take 
the issue of workers’ rights 
seriously?

•  Are shops really sure what’s 
going on in their factories?

?

w

Be active

•  Write to companies: you can play an important role in encouraging companies to change their practices. If companies know that you, as a customer care about how their clothes are produced, then they will improve their standards.

•					At school, why not campaign for Fairtrade. Encourage teachers to drink Fairtrade tea and coffee and ask for Fairtrade chocolate.
 •  You can even get Fairtrade school status. For more information, visit:

www.fairtrade.org.uk w

page 40What Can We Do?
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A Final Note

Teachers are obliged to ensure they do not promote a biased 
or one-sided view of controversial issues, so you may want to 
adopt different roles in different circumstances:

•	 �objective or academic – presenting all available views

•	 �devil’s advocate – deliberately adopting provocative and 
oppositional views

•	 �declared self interest – explaining your own views and 
reasons for holding them

We hope that this extensive overview of the sensitivities 
involved in exploring trade and consumerism helps you to 
make the most of this pack, empowering young people to ask 
pertinent questions and choose effective actions to do ‘Jewish 
action for a just world’. 

Should you require any further information or advice please 
do not hesitate to contact Tzedek by phone on 0207 443 
5122 or by email at vikki@tzedek.org.uk

KS2Trade Education

Tzedek Jewish Global Citizenship Project 
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National Curriculum Links

PSHE & Citizenship 

1a)	�� to talk and write about their opinions, and explain their 
views, on issues that affect themselves and society 

2a)	�� to research, discuss and debate topical issues, problems 
and events

	 e)	� to reflect on spiritual, moral, social and cultural 
issues, using imagination to understand other people’s 
experiences

	 j)	� that resources can be allocated in different ways and that 
these economic choices affect individuals, communities 
and the sustainability of the environment

4a)	�� that their actions affect themselves, and others, to care 
about others…

	 b) 	� to think about the lives of people living in other places… 

5a)	 take responsibility…

	 d) 	 make real choices and decisions…

	 g) 	� consider social and moral dilemmas that they come across 
in life

Geography

3g)	� to recognise how places fit in within a wider geographical 
context and are interdependent

Relating Schemes of Work

Citizenship
Unit 05 Living in a diverse world

Geography
Unit 24 Passport to the world

ICT opportunities are also prevalent			 
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This resource aims to enrich your existing curriculum and provide activities which can support  
your learning objectives for Jewish studies, Geography and PSHE & Citizenship.  
The following National Curriculum requirements and guidelines can be met using this resource: 
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Assembly: Fashionable Connections!

1. Introduction

Begin by reading the following:

Hillel said, do not separate yourself from  
the community. Pirke Avot, 2:5

Ask: who can tell me what they think Hillel means by the word 
“community”, can you describe to us your community? 

See how broad pupils go with their definitions but don’t 
comment on their answers. 

2. Me and My Clothes

Ask pupils to raise their hand if they have a favourite 
item of clothing.

Who would like to tell us about their favourite item of 
clothing? 

Pick one or two pupils and ask them to describe it to you. 

Ask: where did this piece of clothing come from? 

There may be responses such as “my mum”, or “Top 
Shop”, but encourage them to think about where the 
clothes came from a stage before that. Where did the 
cotton come from? Where were they made?

Ask pupils to look at their school shirts or jumpers – 
does it say on the label where they were made? 

Hand out a few items of clothing and ask pupils to tell 
you where they were made.

Various items of clothing made in different countries.

continues on page 14

Target audience KS2 Timing 15 minutes
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3.	�In fact one item of clothing can actually be 
made in lots of different countries 

Let’s look at a simple pair of jeans 

Hold up a pair of jeans and ask pupils: how many different 
countries do you think were involved in making these jeans? 
Take a few responses and then reveal the answer by labelling 
either the jeans or a world map. 

•	� cotton: India

•	� stonewashed using pumice: Turkey

•	� brass rivets: Namibian

•	� copper & zinc: Australia

•	� zip teeth: Japan

•	� thread: Northern Ireland

•	� sewn together by workers: Tunisia

 
4.	�What do you think about when you buy  

your clothes? 

Ask students to put up their hands and suggest things 
they think about when it comes to choosing and buying 
clothes. What they look like? Brand? What they cost? 
How well they fit?

Ask about other considerations that are not mentioned. 
How about where they were made? Or how the workers 
who made them were treated? What about how much 
money they were paid?

Usually we have no idea of where our clothes come from,  
or how they are produced.	

 

Pair of jeans illustration from Fashionable Connections 1, page 36.

Labels from Fashionable Connections 2, page 37 can be stuck 

on the jeans while countries are highlighted on a map. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

continues on page 15
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to A3 before distributing

page 36Fashionable Connections 1
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Fashionable Connections 2

STONEWASHED
IN TURKEY  

501 W 32   L 30

thread 
FROM

northern
ireland   

straight leg W 30   L 32

BRASS RIVETS FROM NAMIBIA

dry clean only

do not place in washing machine

do not iron

✕
✕

COPPER AND ZINC FROM AUSTRALIA
dry clean only

do not iron ✕ ✕
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COTTON from INDIA
®

Sewn in Tunisia®

page 37Fashionable Connections 2
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5.	What are the problems? 

Unfortunately the people who make our clothes aren’t always 
treated in the fairest way. Many workers in the fashion industry 
find that basic rights are abused, such as: 

•	 a fair ‘living’ wage 

•	 safe working conditions 

•	 freedom from violence 

•	 child labour

•	 right to raise complaints

•	 reasonable working hours

•	 paid Holiday

Ask pupils if anyone has heard of this before, perhaps they 
have seen programmes on TV or have read articles about 
workers’ rights in the fashion industry.

6.	Re-visit the Pirke Avot text

Ask: have your thoughts about community changed?  
Do you feel part of a ‘global community’? What do  
you think Hillel means when he says “do no separate”? 
Do you think we have a responsibility to those living 
around the globe? What could we do to help ensure 
people get a fair wage or are treated well at work?  

7.	A task to find out more 

Ask students to find out as much as they can about one item 
of clothing they are wearing now. If they wear school uniform, 
ask them each to find out where part of it is made, who was 
involved in the manufacturing process and how it ended up in 
the shops and in their wardrobe.	

This can be homework for a future assembly or, if students are 
looking at trade in more detail, for class.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Hillel said, do not separate yourself  

from the community. (Pirke Avot, 2:5)

Assembly plan Resources
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Assembly: Trade and Chocolate

1.	This is an assembly about trade.

�Hold up the bar of Fairtrade chocolate. Explain that this 
product reaches our homes as a result of trade. 

�Ask audience how much chocolate, on average, we each eat 
per year (7.5kg per person, or 75 x 100g bars).

Read out the Rabbi Yerucham of Mir quote, and check that 
pupils understand what a seismograph is.

�Explain that in this assembly: we are going to explore how 
the chocolate that we buy can have ‘shockwaves’ that 
are felt hundreds of miles away by the producers; and the 
effects can be good or bad.

2.	What do we know about trade?

�Challenge pupils’ knowledge/perceptions. Read out/hold up 
Statements about Trade, page 45, ask them to raise a hand if 
they think each one is true (they are all true!).

3.	What do we know about the chocolate trade?

�Explain to the pupils that they are now going to see how a 
bar of chocolate reaches us, the consumers, by finding out 
about the chain of people involved. Volunteers stand up with 
appropriate signs. 

Ask audience to imagine how much each person in the chain 
would get, if this (non-Fairtrade) bar of chocolate costs the 
consumer £1. Ask individuals for their suggestions. Volunteers 
use second set of signs to reveal answers.

Fairtrade chocolate (Divine is Kosher) 

 
 

The seismograph has taught us that a tremor in any 
part of the world can be felt by a sufficiently sensitive 
instrument everywhere in the world. The same is true 
of a person’s deeds. One should not think that his 
actions do not affect others. Everything one does in 
some way affects everyone else in the world. 
Rabbi Yerucham of Mir

Statements about Trade, page 45

 
 
Five volunteers, each with a sign page 46: front of sign 
shows who they represent in the chocolate chain, reverse of 
sign shows how much money they would make if the bar of 
chocolate cost £1  

 
 

continues on page 17

Target audience KS2 15 minutes

Assembly plan Resources
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KS2
Assembly Resources

Statements about trade

•  In the past 10 years the price of a bar of chocolate has 
doubled, but the price of cocoa beans has halved. A bar of 
chocolate here costs roughly what a cocoa farmer in Ghana earns  
in a month. Most cocoa farmers and their children have never 
tasted chocolate!

•  Some companies make more money than entire countries. In 
1998, the world’s five largest companies made more money than  
the combined incomes of the world’s 46 poorest countries.

•  A pair of jeans is usually made in more than 10 different 
countries (e.g. using cotton for denim from Benin, copper for rivets 
from Namibia, cotton for pockets from Pakistan, wire for zips from 
Japan, pumice for treating denim from Turkey, labour for sewing 
jeans in Tunisia).

•  1.3 billion people live on less than $1 (70p) per day. World trade 
has been expanding rapidly for the benefit of richer countries like 
ours, but poorer countries gain less and less – yet the majority of 
people live in the developing world.

These could be reproduced on card or, alternatively, use the PowerPoint presentation.
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Assembly Resources

7p
Cocoa farmer

This page should be enlarged 
to A3 before distributing

Cut out the card, fold the page in half and glue together.
✂
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4.	�What Problems do Producers,  
e.g. cocoa farmers, face?	�

Ask volunteers to hold up cards page 51 stating problems and 
expand on these as time allows.

5.	Is there an alternative? 

Fortunately Fairtrade means that there is another option.

Explain that: 
•	� Fairtrade means paying producers a fair price for what they 

produce

•	� we can recognise Fairtrade foods and drinks because they 
carry the Fairtrade Mark. There are now over 90 products 
which carry the mark

•	� there are many other products that are fairly traded, and 
many are also kosher. Unpack various kosher Fairtrade items 
from a shopping bag. If appropriate, you could hand them 
around. Point out the Fairtrade mark on the items.

6.	What difference does Fairtrade make?

The volunteers holding cards which show problems associated 
with conventional trade, should now turn them around to 
reveal some of the benefits of Fairtrade.

7.	What can we do?

Explain that, as consumers, we can make a real difference to 
the lives of producers by buying Fairtrade products. They may 
cost us a few pence more, but we know that the extra money  
we pay goes directly to the people who need it.

Re-emphasise Rabbi Yerucham’s point by explaining how the 
money we spend can support agricultural systems which deny 
children an education, expose workers to dangerous chemicals, etc.

 

Resources, page 51

Selection of kosher Fairtrade items in a shopping bag  
e.g. Green & Blacks Maya Gold chocolate, Divine chocolate 
Ben and Jerry’s Vanilla ice cream 
Calypso Pure Fruit Juices 
Sainsbury’s demerara sugar and all their bananas 

Resources, page 51

 

 

continues on page 18
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Assembly Resources

Problem…

Low prices
Guaranteed  

better  
prices

This page should be enlarged 
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It’s easy to feel that there’s nothing we can do, as 
individuals, to help relieve world poverty. The choices we 
make in the shops can have a positive, or negative, impact 
on the lives of producers in the developing world.

An average 16 year old in Britain will spend £1,000,000 
during her/his lifetime. Their choices count! Encourage 
students to think of the difference they can make.

Encourage pupils to organise, or take part in, other Fairtrade 
activities within school. (See What Can We Do?  
section of the pack, on page 40.)

Conclude by suggesting pupils find out more, mentioning 
where Fairtrade products are available locally – suggest 
visiting supermarket/local shops to see for themselves, and 
take action.

Assembly plan Resources
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Citizenship - Scheme of Work 

QCA Objectives

Children should learn:

•	 to find evidence that they live in an interdependent world 

•	� that their actions affect themselves and others at a variety of 
levels, from a family/classroom level through to a global level 

•	� to reflect on what they have learnt about their identities, 
their communities and how places in the world are 
interdependent 

•	 to listen to, and reflect on, the words of others in the class

Additional Objectives

Children should learn:

•	 to explore Jewish values relating to global responsibility

QCA Learning Outcomes

•	� identify ways in which they are connected to people and 
places throughout the world 

•	� understand that they belong to different groups and 
communities at a variety of levels, from the family/class to 
the ‘global community’ 

•	� identify ways in which we are dependent on people in other places 
and they are dependent on us, and know the word ‘interdependent’ 

•	� review, evaluate and communicate what they have learnt about 
diversity and the interdependence of the places in the world 
 

Additional Learning Outcomes

•	� understand that Judaism engages in discussion on our 
global responsibility 

1.	Globingo!	
	 Time: 10 minutes

Through this interactive activity, pupils explore how their 
lives are connected to places around the globe. 

a	 Hand each pupil a Globingo worksheet, page 35. 

b	� Pupils should walk around the room asking each other the 
Globingo questions and filling in the boxes. They must not 
repeat any name or country.

c	� Once a pupil has filled out every box they must put their 
hand up in the air and shout Globingo!

d	 Ask pupils to feedback the countries they wrote down.

Discuss with pupils

•	 what do you think this activity shows us?

•	� was there anything interesting about the countries 
the class came up with?

•	� do you think this activity might have been different 
if your grandparents had done it when they were in 
school? Why might that be?

 
Continue with question 2 on page 20

KS2
Se

ct
io

n 
3:

 L
es

so
n 

Pl
an

Unit 05 Living in a diverse world Section 4 How are we all connected?

?

Trade Education

Tzedek Jewish Global Citizenship Project 

Find someone who:

1.  Has had a visitor from another 
country to their home.

2.  Enjoys eating food from other 
countries

3.  Has a parent or relative who 
was born in another country

4. Has visited another country

5.  Has learned something about 
another country on TV recently

6.  Enjoys music from another 
country

7.  Can name a famous sports or 
film star from another country

8.  Writes to or emails friends 
 or family in another country

35

KS2
Globingo!

1. Name

Country

2. Name

Country

3. Name

Country

4. Name

Country

5. Name

Country

6. Name

Country

7. Name

Country

8. Name

Country
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2.	Jewish Responsibility
		  Time: 20 minutes

a	 Ask the class:

	 •	�Does anyone know what the word ‘interdependence’ 
means? 

b	� Write a definition on the board and discuss the word in 
relation to the Globingo activity, page 35.

	 •	�If we are all interdependent then do we have a 
responsibility to those we haven’t met?

c	� Hand out the Living in a Global Community Chevruta, page 21 
and ask pupils to answer the questions in pairs. Invite feedback. 

 3.	Darkei Shalom Mandala
	 Time: 25 minutes

The Darkei Shalom Mandala can be used to evaluate learning 
at the end of the Living in a Diverse World unit. This activity 
effectively shows pupils understanding of their connections 
to other places and people throughout the world, that they 
understand their involvement in different communities, and 
encourages discussion on the concept of interdependence.

a	 Hand each pupil a Darkei Shalom Mandala, page 32. 

b	� In each circle pupils should draw, write or collage things 
that help make:

inner circle:	 a happy me  
next circle:	 a happy school 
next circle:	 a happy Britain or a happy Israel  
outer circle: 	a happy world 

c	� Facts around the circle may aid pupils in thinking about 
possible improvements. 

	

d	 �Paths run in-between the circles in which pupils should 
write ways each circle can be responsible for helping 
another. For example, on a path leading from the inner circle 
to the next one pupils could write ‘one thing I can do to help 
create a happy school’. 

e	 Invite pupils to share their ideas. 

f	 Explore the quote written around the outside of the circle. 

 
Give sustenance to the poor of the non-Jews along 
with the poor of Israel. Visit the sick of the non-Jews 
along with the sick of Israel. Bury the dead of the 
non-Jews along with the dead of Israel. [Do all these 
things] because of the ways of peace, Darkei Shalom. 
(Talmud Bavli Gittin, 61a) 

“

“
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Our Rabbis teach: 
Give food to the poor of the non-Jews along with 

the poor of Israel. Visit the sick of the non-Jews 

along with the sick of Israel. Bury the dead of 

the non-Jews along with the dead of Israel. [Do 

all these things] because of the ways of peace.’ 

(Talmud Bavli Gittin, 61a) 

“

“
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Chevruta: Living in a Global Community 
KS2

1.  What do the Rabbis say you should do for non-Jews as well as Jews?  

?
3. What else, in your opinion, can we do to create peace?

 
 

?
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2.  Why should you do these things beyond our Jewish community? 
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Darkei Shalom Mandala
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Find someone who:

1.  Has had a visitor from another 
country to their home.

2.  Enjoys eating food from other 
countries

3.  Has a parent or relative who 
was born in another country

4. Has visited another country

5.  Has learned something about 
another country on TV recently

6.  Enjoys music from another 
country

7.  Can name a famous sports or 
film star from another country

8.  Writes to or emails friends 
 or family in another country

35
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1. Name

Country

2. Name

Country

3. Name

Country

4. Name

Country

5. Name

Country

6. Name

Country

7. Name

Country

8. Name

Country
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Our Rabbis teach: 

Give food to the poor of the non-Jews along with 

the poor of Israel. Visit the sick of the non-Jews 

along with the sick of Israel. Bury the dead of 

the non-Jews along with the dead of Israel. [Do 

all these things] because of the ways of peace.’ 

(Talmud Bavli Gittin, 61a) 
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Chevruta: Living in a Global Community 
KS2

1. �What do the Rabbis say you should do for non-Jews as well as Jews?  

?
3. What else, in your opinion, can we do to create peace?
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2. �Why should you do these things beyond our Jewish community? 
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Globingo!
Through this interactive activity 
Chanichim explore how their lives 
are connected to places around 
the globe. It is an effective starter 
activity to an exploration on trade.

•	� Give each chanich/a a Globingo 
Worksheet. 

•	� They walk around the room 
asking the Globingo questions to 
others. 

•	� They fill in each box without 
repeating the same name or 
country. 

Additional Activities

Trade Education

Tzedek Jewish Global Citizenship Project 22

Mark the Map: Where Clothes Come From			
Time: 10 minutes

Through this visual interactive activity, the pupils make 
connections between the clothes they wear and the specific 
countries that the cotton and clothes are made in. 

A selection of clothes is needed for this section. You can 
bring these in, or ask, the day before, for the pupils to each 
bring in an item of clothing.

•	� Write on the board countries in which cotton is grown, 
namely Brazil, Sudan, China, Pakistan, Turkey,  Mexico, USA, 
Egypt, Tanzania, India, Zambia. 

•	� Invite pupils to locate these countries on a map, placing a 
sticker or cotton bud on each country (they can do this in pairs).

•	� Ask: do you know in which countries the cotton is 
then made into clothes?

•	� Ask where they favourite item of clothing 
comes from. 

•	� One by one, pupils should look at the label on an item of 
clothing and identify this on the map by placing a sticker.

Activity Extension

•	� Instead of a favourite item of clothing, ask pupils to bring 
in an item that they no longer want. Facilitate a clothes 
swap party to make the clothes useful for longer (and 
put less pressure on factories to produce new clothes 
extremely quickly). You could organise an art activity where 
pupils make new clothes out of old ones, or even give any 
unwanted clothes to a charity such as World Jewish Relief.   

		

The Life of Cotton

Through these activities pupils explore the sequence of 
events that takes place from cotton being picked to it, 
materialising in clothes. They thereby tangibly link their  
lives to those across the world and understand that work 
goes into making goods. 

•	 �The relevant activities can be found at: 

www.oxfam.org.uk/education/resources/clothes_
line/?9

•	� Tzedek particularly recommends Lesson 7: Matching captions 
to photos and Lesson 8: Putting photos in sequence. 

•	� Several of the lesson plans in this Oxfam resource can be 
combined, in various combinations, to form one or two 
sessions. Lessons 5, 6 and 9 may also be useful.

•	� Once the pupils have put in sequence the stages of cotton 
production, you could ask them to write a short imaginative 
piece on ‘The Life of Cotton’. Each pupil writes, from a first 
person point of view, who they meet and where they go in 
their life as cotton. This could also work well as a play or skit.

Theme 2: An Introduction to Global Trade
KS2
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Globingo!
Through this interactive activity 
Chanichim explore how their lives 
are connected to places around 
the globe. It is an effective starter 
activity to an exploration on trade.

•	� Give each chanich/a a Globingo 
Worksheet. 

•	� They walk around the room 
asking the Globingo questions to 
others. 

•	� They fill in each box without 
repeating the same name or 
country. 

Additional Activities
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Consumer Diary	 
Time: Homework Activity 

 
Through this activity pupils become more aware of how  
the goods they use every day connect them to places  
around the world. 

•	 My �Consumer Diary, page 33 can be kept for up to a week.

•	� Pupils should note down all products used and where they 
come from. 

•	� Pupils should feedback their findings once the homework 
task is completed.

•	� Pupils can begin reading out their diary and when someone 
else has a similar product from the same area in their diary, 
they put up their hand and continue by reading their diary 
(from that point onwards) until someone else has a ‘snap’. 
This allows the pupils to share and to listen to each other’s 
research.

•	� Facilitate a discussion 

•	� Ask: were you surprised by any of your findings?

•	� What country produces most of your every-day 
goods?

•	� How do you think a diary written by a grandparent 
when they were your age would be different?

	 Activity Extension

•	 Pupils can bring in some of the items they have used during 
the week (e.g food packets) and these can form a display to 
show others what they have been learning about. 

Clothesline display
Time: 25 minutes

Through this reflection and evaluation activity, pupils 
consolidate learning by writing things they have learnt in  
a cut-out clothes shape, and then creating a group display.

•	� Hand out the Clothesline Display, page 38.

•	� Pupils should design and cut out the clothing shape, writing 
on it things they have learnt. This could be: countries that 
cotton comes from; one moral lesson that they have learnt; 
one thing that people who make clothes should have, such 
as enough money to eat three meals a day, or freedom from 
violence.  

•	� Each pupil then uses a clothes peg to hang the item from a 
clothesline and put up in the room. 
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Things I have eaten:

What did I eat?

A banana 

Where is it from?

Ghana 

Things I have worn:

What did I wear?

A jumper 

Where is it from?

Mauritius 

33

KS2
My Consumer Diary Name: Date started: Date finished:

Please spend the next few days noting down as many items as possible that you have eaten, bought, worn or used, noting where that item originally came from.
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KS2
Clothesline display

This page should be enlarged 
to A3 before distributing
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Globingo!
Through this interactive activity 
Chanichim explore how their lives 
are connected to places around 
the globe. It is an effective starter 
activity to an exploration on trade.

•	� Give each chanich/a a Globingo 
Worksheet. 

•	� They walk around the room 
asking the Globingo questions to 
others. 

•	� They fill in each box without 
repeating the same name or 
country. 

Additional Activities

Trade Education
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Worker Diary
Time: 35mins

Through this activity, young people learn about the working 
conditions in which clothes are made, and creatively think 
about the lives of those who make them. 

•	� Read out loud for the class the two short worker diary 
profiles on the Worker Diary Sheet, page 43, one is Fairtrade, 
the other is not:

•	� Ask: what do you think is fair or unfair about the 
working conditions?

•	� Hand out a worker diary to each pupil, distributing the 
Fairtrade and unfair evenly between the class. 

•	� Pupils should imaginatively write their diary entries, trying 
to place themselves in the position of the workers described. 

•	� Diaries can then be shared and compared, looking at the 
differences between the Fairtrade work and the factory 
worker diaries. 

•	� Ask about the differences and similarities between a day 
in their life and a day in the other’s life

•	� How does this make them feel? 

•	� What do they think can be done about it?

•	� Diaries can be placed up in the class as a display.  

Connected activities

This activity works well with the Clothes-Line Display, page 38.

	

Feed the Family

Through this creative maths activity, young people explore 
the value of the additional income that a farmer can earn 
through Fairtrade, and the difference this can make to 
the farmer’s life. The activity touches upon the role that 
Fairtrade can play generally within self-help, sustainable 
development by showing the benefits of Fairtrade beyond  
the workplace.

•	� Students compare the amount that a Ghanaian famer can 
earn by selling a sack of cocoa through Fairtrade, to what 
he/she can earn according to the average market price.

•	� They then use a list of local prices for a range of local goods 
and services, from secondary school fees to bread, to make 
theoretical budgetary choices with extra Fairtrade income.  

You can find this activity at

www.papapaa.org/ks2/trade_3b.htm

There is also a version with some more challenging discussion 
points and exercises at

www.papapaa.org/ks3/trade_3b.htm
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KS2
Worker diary sheet

Name: Jivaj

Age: 10 -14?

Country: Bengal, India

According to the Observer 

newspaper, child workers, some 

as young as 10, have been found 

working in a textile factory in 

conditions close to slavery to 

produce clothes that appear destined 

for a major high-street brand.

 
Jivaj, who is from West Bengal 

and looks around 12, told the 

paper that some of the boys in the 

sweatshop had been badly beaten. 

“Our hours are hard and violence 

is used against us if we don’t work 

hard enough. This is a big order of 

clothes for another country, they 

keep telling us that.

“Last week, we spent four days 

working from dawn until about 

one o’clock in the morning the 

following day. I was so tired I felt 

sick,’ he whispers, tears streaming 

down his face. ‘If any of us 

cried we were hit with a rubber 

pipe. Some of the boys had oily 

cloths stuffed in our mouths as 

punishment.”

Think 
About

What did 
I used 
during 
my day?

What did I 
eat during 
my day?

what did 
I wear 
during my 
day?

What did I 
buy during 
my day?

?
Write a diary entry for Jivaj or someone who  
works in the factory with him.What do you think  
an average work day is like?

Name

My day
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Adapted from http://observer.guardian.co.uk/world/story
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Chevruta: Fairness in Shopping 1
KS2

2. �What does it mean “to cheat people in buying”?

?

1. �Who are you not allowed to cheat in buying or selling, according to Maimonides?  

?
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3. Why should you not cheat people?

 
 

?
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It is not allowed to cheat people in buying or 

selling or to deceive them, this applies both to idol 

worshippers and to your fellow Jews. 

(Maimonides, Hilchot Mechira, 18:1)

“

“



Trade Education

Tzedek Jewish Global Citizenship Project 

 

The highest level of tzedaka (charity) is when you 

support someone by giving him a gift, or a loan, or 

entering into partnership with him, or create a job 

for him so that he supports himself until he no longer 

needs to depend upon others. (Maimonides, Levels 

of Tzedaka, Laws of Gifts to the Poor, 10:7) “It is not 

allowed to cheat people in buying or selling or to 

deceive them”.  
(Maimonides, Laws of Gifts to the Poor, 10:7)

“

“
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1. �Who should you help with tzedaka?

?
3. Why is this the highest level of tzedaka?

 
 

?

Chevruta: Fairness in Shopping 2

	 2. What is the highest level of tzedaka?
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Theme 4: Purim
KS2
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Virtual Mishloah Manot	
Time: 30 minutes

 
Through this art and discussion activity, pupils explore the 
responsibility on Purim to give to others, and how to buy  
gifts that benefit the poor.

•	� On Purim it is a customary to give packages of gifts, usually 
food, to friends.

•	 Hand each pupil a Virtual Mishloah Manot, page 42. 

•	� In addition, provide magazines, newspapers, scissors 
and glue. You may also want to provide copies of Jewish 
newspapers and Israeli publications so that the young people 
can choose to include kosher and Israeli products.

•	� Pupils should cut out pictures and words to show what they 
would put in a ‘Gift package’. Tell them not to stick anything 
down yet. 

•	� Invite pupils to share with the group one or two products 
they chose.

•	� Read with the pupils the text from Megilla Esther, 9.22 
printed on their Virtual Mishloah Manot. 

•	� Ask as well as giving packages to others, what else 
should we do at Purim, according to this text?

•	� If we should send gifts to the poor, as well as to 
friends, how can we make sure that the gifts we buy 
benefit the poor as much as possible?

	

•	� Mention Fairtrade, and make sure that pupils understand 
some of its benefits. These are listed in the background 
information on the Role of Ethical Consumerism including 
Fairtrade, page 10.

•	� Pupils can then spend some more time looking for pictures 
or words to represent what they would put in their gift 
packages and can now stick these down. 

•	 Finished packages can then form a display.

 

?
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KS2
Virtual Mishloah Manot

“The days of Purim 
correspond to the days 
that the Jews rested from 
their enemies and it takes 
place in the month that 
was transformed from 
agony to joy and from 
mourning to a holiday. 
They are to make them 
days of festivity and joy 
and sending presents 
from a man to his friend 
and gifts to the poor.” 

Megilla Esther 9.22
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Theme 4: A Jewish Perspective – Purim
KS2
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Ethical Purim Fashion Show
Time: 30 minutes

Through this art, crafts and performance activity, pupils 
consider and spread awareness about approaches to  
ethical consumerism. This is a group project that may 
require more than one lesson.

On Purim, it is traditional to dress up as the characters 
from the Purim story, in the Book of Esther. Each group  
can design the clothes for one of these characters.  
That group’s script, to be read at the Fashion Show, should 
also include some information on the character. This could 
be preparation for or part of a Purim party or Purim spiel 
(a re-enactment of the Purim Story).

•	� Ask groups of four or five pupils to design a new range of 
products for an Ethical Clothing Company. Pupils can use 
information that they gather themselves through using the 
clothing Company Research Sheet page, 41. 

•	� The material from which to make the new products can be 
gathered from several places. Pupils can bring in clothes 
they no longer want. Scrap material can be used. You might 
organise a group visit to the local WRAP, a centre of recycled 
material. The WRAP helpline number is 0808 100 2040. 

•	� Tell the group that as well as the products themselves 
they must put together a script to be read out during their 
section of the fashion show. This script must mention: where 
the clothing materials came from; the ideas and purpose of 
buying less by reusing, of researching and of buying fairer. 
The groups should use the What Can We Do? sheet, page 40 
to help with their scripts.

•	� The fashion show can then be performed by other pupils who 
weren’t involved in this activity. The show can be recorded 
or photos can be taken and used as part of a display.

• 	Alternatively, the fashion show could be introduced as 		
	 the parade that King Ahasuerus requires to choose his new 		
	 wife. The king was advised to assemble all the beautiful 		
	 young women within his kingdom and: 
 
 

  
Let the maiden who pleases Your Majesty be Queen 
instead of Vashti this pleased the King and he acted on 
it (Esther, 2:4). 

• 	However, in the 21st Century ‘version’ of Purim, the King will 	
	 choose the person whose clothes best combine ethics and 		
	 style. The group can vote for the most ethical, stylish 		
	 product at the end of the fashion show.

“

“
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KS2
Company Research Sheet
Enjoy researching the ethical practices of a clothes company.  
The questions below are to help you. Please note the sources for your information.

Name of company:

Website address:

Size of company:

How many stores?

How many employees?

How many countries?

Where are their clothes made?

?

Write five facts you have found out about any  of the following: wages, hours, paid holiday, working conditions and child labour
1.

2.

3.

4.

5.

?

Does the company do any charity work?

Yes No

If yes, what does it do?

?
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KS2
What Can We Do?
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Buy Fairtrade

•  Buying Fairtrade means that workers are paid a fair price and do not have to work in dangerous conditions. 

•  Clothes can be made from Fairtrade 
cotton. Lots of big clothes shops now stock Fairtrade cotton t-shirts – look out for these! 

•  You can also buy Fairtrade foods such as bananas, tea, coffee and chocolate. 
Look for the Fairtrade logo whenever  you buy!

Learn more

•  Labour behind the label: 

www.labourbehindthelabel.org

encourages consumers to find the answers 

to 5 key questions:

•  How much do the people 
producing the clothes get paid?

• What hours do they work?

•  Do workers have a place to 
complain?

•  Do the shops suppliers take 
the issue of workers’ rights 
seriously?

•  Are shops really sure what’s 
going on in their factories?

?

w

Be active

•  Write to companies: you can play an important role in encouraging companies to change their practices. If companies know that you, as a customer care about how their clothes are produced, then they will improve their standards.

•					At school, why not campaign for Fairtrade. Encourage teachers to drink Fairtrade tea and coffee and ask for Fairtrade chocolate.
 •  You can even get Fairtrade school status. For more information, visit:

www.fairtrade.org.uk w

page 40What Can We Do?
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	 1. �What, according to the text (left), should we do on Purim?  
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Chevruta: Purim 1

2. �Why do you think we send gifts both to our friends and 

to the poor?
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[The days of Purim] correspond to the days that the 

Jews rested from their enemies, and [it takes place in] 

the month that was transformed from agony to joy and 

from mourning to a holiday. [They are] to make them 

days of festivity and joy and sending presents from a 

man to his friend and gifts to the poor. 

(Esther, 9:22)

“

“
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It is better for a person to increase gifts to the poor 

than to increase his feast or the mishloah manot 

(portions/ presents of food) to his neighbors. There is 

no joy greater or more rewarding than to gladden the 

heart of the poor, orphans, widows, and strangers. For 

by gladdening the hearts of the downtrodden, we are 

following the example of the Divine. 

(Maimonides, Hilchot Megila, 2:17)

“

“
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Chevruta: Purim 2
1. �Which of the Purim customs does Maimonides say is most 

important and why? What could be seen as unusual about 
his reason? 

?
3. �How could Maimonides’ ideas about joy affect our 

everyday lives? 

 
 

?

2. �How might Maimonides’ ideas about joy affect how we 
feast and what we put in our mishloah manot (portions  
of food)?
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